Assessing Pupils’ Progress: a self-evaluation exercise

	
	Focusing
	Developing
	Establishing
	Enhancing

	Engagement
	· Some teachers know that assessment criteria have been defined 

· There is limited understanding about their purpose in the assessment of progress

· Assessment criteria are shared with pupils on occasions
	· Most teachers know that assessment criteria have been defined

· Most teachers understand their purpose in the assessment of progress and their relationship to the National Curriculum level descriptors

· Assessment criteria are shared with pupils on a regular basis
	· All teachers know that assessment criteria have been defined and understand their purpose

· Most teachers are using their knowledge of assessment criteria to inform next steps for teaching and learning

· Assessment criteria are used to help pupils see what they need to do to improve
	· All teachers know that assessment criteria have been defined and understand their purpose

· Teachers are able to identify and use assessment criteria without referral to a list

· Assessment criteria are used to make target-setting both meaningful and achievable

	Planning and gathering evidence
	· Some teachers are aware of the need to use a range of activities and questioning in order to draw out information

· Some teachers are aware that evidence should be gathered through contexts other than mathematics
	· Teachers are beginning to use their knowledge of assessment criteria when planning lessons

· Most teachers are aware of the need to use a range of activities and questioning in order to draw out information

· Most teachers are aware of the importance of gathering evidence in contexts other than mathematics lessons
	· Assessment criteria are mapped into planning documents where opportunities for assessment are acute (?)

· Most teachers use carefully designed activities and questioning to draw out information

· Some support staff are involved in gathering information

· Some information is gathered through contexts other than mathematics
	· Teachers use their knowledge of assessment criteria on a routine basis in planning and in lessons

· All teachers use carefully designed activities and questioning in order to draw out information

· Support staff routinely contribute to the evidence gathered

· Information is gathered from contexts other than mathematics on a regular basis

	Tracking
	· An APP-based tracking system has been chosen, but the amount of information being recorded is limited
	· An APP-based tracking system has been selected, and some teachers are recording key information in order to inform the ‘big picture’

· Some teachers can see the benefit in passing information gathered on to the next teacher/school
	· An APP-based tracking system has been selected, and all teachers record key information in order to inform the ‘big picture’

· All teachers appreciate the power of passing the information gathered onto the next teacher/school
	· An APP-based tracking system is well established and all teachers routinely record key information in order to inform the ‘big picture’

· Information is passed on to the next teacher/school in order to maximise progress


	Making a judgement
	· Some teachers appreciate the difference between day-to-day, periodic and transitional assessment

· Most teachers use the National Curriculum level descriptors to help with the process

· Periodic judgements are made, and limited use of information gathered on a day-to-day basis informs this

· Some staff recognise the importance of moderation


	· Most teachers appreciate the difference between day-to-day, periodic and transitional assessment

· Periodic judgements are made based on information gathered through a sample of pupils and knowledge of the National Curriculum level descriptors

· The judgement is reported to some parents on an informal basis

· Most staff recognise the importance of moderation and some informal moderation takes place
	· All teachers appreciate the difference between day-to-day, periodic and transitional assessment

· Periodic judgements are made based on information gathered about most pupils and knowledge of the National Curriculum level descriptors

· Times for periodic judgement are planned for and teachers are aware of the dates well in advance

· The judgement is reported to parents on a formal basis

· All staff recognise the importance of moderation and some formal moderation takes place
	· All teachers understand the difference between day-to-day, periodic and transitional assessment

· Times for periodic judgement are planned into the school calendar at regular intervals

· Periodic judgements are made based on information gathered about all pupils and knowledge of the National Curriculum level descriptors

· The judgement is reported to parents on a formal basis, and evidence gathered forms the basis of curricular targets set

· All staff recognise the importance of moderation and formal moderation takes place with colleagues in other schools

	Informing MGP
	· Staff are aware of the need to submit termly sublevels, but limited use of information gathered informs the process

· Some pupils are entered for single-level tests

· Pupils have been selected for tuition, but limited use of information gathered informs the selection
	· Use of information gathered is considered when submitting termly sublevels

· Pupils are entered for single-level tests when the teacher feels they are at least secure within that level (and that level is at least one higher than their previous mandatory NC test)

· Pupils have been selected for tuition, and some use of information gathered informs the programme
	· Termly sublevels submitted are linked to the periodic judgements made in school

· Pupils’ entry for single-level tests is in line with the termly sublevels submitted: no pupil is entered for a validatory test unless they are at least a  ‘b’ within that level.

· Use of evidence gathered identifies the individuals for tutoring
	· The termly sublevels submitted are rigorously linked to the periodic judgements made in school, which in turn are rigorously linked to the assessment criteria

· Pupils’ entry for single-level tests is rigorously linked with the termly sublevels submitted and assessment criteria: all pupils are entered for a validatory test when they are judged to be at least secure within that level and a ‘b’ (or higher) is submitted

· Use of evidence gathered identifies the individuals for tutoring and their personalised programme for tuition
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