ASSESSMENT POLICY
Assessment, recording and reporting are important elements of teaching but they need to be manageable if the information they yield is to be useful.

The Mathematics Faculty is committed to the principle of ‘assessment for learning’ as well as acknowledging the need for assessment of learning for the purposes of grading and reporting. Assessment, which is explicitly designed to promote learning, is the single most powerful tool we have for both raising standards and empowering lifelong learners. The characteristics of assessment that promote learning include:

· It is embedded in a view of teaching and learning of which it is an essential part;

· It involves sharing learning goals with pupils;

· It aims to help pupils to know and to recognise the standards they are aiming for;

· It involves pupils in self assessment;

· It provides feedback which leads to pupils recognising their next steps and how to take them;

· It is underpinned by confidence that every pupil can improve;

· It involves both teacher and pupils reviewing and reflecting on assessment data.

Pupils’ involvement in the assessment process is vital. We encourage pupils to discuss and demonstrate their solutions, insisting that correct, precise, orderly mathematics is used at all times, both spoken and written.

Assessment needs to be seen as three connected levels: day-to-day, periodic and transitional.

Day-to-day assessment is often an informal part of the every lesson. Its purpose is to:

· Check that pupils are developing mental skills: for example, that they can recall mathematical facts, estimate, calculate mentally, and use visual imagery;

· Check that pupils have grasped the main teaching points in a particular lesson or unit of work, whether they have any misunderstandings that you need to put right, and whether they are ready to move on;

· Give you information that will help you adjust day-to-day plans and brief any support staff which pupils to assist, and how to assist them.

· Gather information against the defined assessment criteria to contribute towards the process of ‘Building a Picture’.

Some key features of day-to-day assessment are:

· Objectives being shared with pupils

· Peer- and self-assessment

· Pupil engagement and immediate feedback

· Effective use of high-quality resources

Ways to make these assessments include:

· During every lesson absorbing and reacting to pupils’ responses to open and closed questions, seeing whether they are confident or hesitant with new work, deciding whether they need extension work or more help. If there are any misunderstandings/misconceptions, lessons are adjusted to address them straight away. The plenary is a good time to firm up day-to-day assessments by asking probing questions to judge how well pupils have understood new work and to check again for any misconceptions. The start of the next lesson could focus on these misconceptions.

· A homework task or test can give useful information on who has learned what.

· Marking of pupils‘ work in class followed immediately by a discussion with the class to give pupils feedback on their performance and what they need to do to improve. At the same time, errors can be put right and the merits of different methods or approaches discussed.

· The traffic light system during questioning in starters, plenaries and after work has been marked.

Periodic assessment is the process of standing back and considering the information that has been gathered through day-to-day assessment in relation to the National Curriculum.  Judgements are refined into ‘low’, ‘secure’ or ‘high’ within a level. This is done in a holistic way by taking into account how independently, how consistently and in what range of contexts pupils demonstrate their attainment. This constitutes an ‘intelligent’ differentiation.  Its purpose is to:

· Review pupils’ progress over the previous cycle of work in relation to assessment criteria and therefore national standards

· Identify pupils’ progress against specific individual targets, including those in IEPs, so you can give pupils feedback and set new targets
· Provide a broader view of progress for the teacher and the learner

· Help improve curriculum planning
· Provide information to feed into reporting
At Griffin Community College all departments carry out periodic assessments termly; in December, April and July.  The information is recorded within the department and is reported to parents on a formal basis.

The process of periodic assessment at KS3 is shown in the diagram below:
	Step 1 - Making best fit judgements for each assessment focus

	Within each assessment focus, decide what level the pupil is working at by using the assessment criteria and a ‘best fit’ approach.  Draw on evidence you have gathered about the pupil’s mathematics through day-to-day assessment, and consider the level below in each case.

For the Ma1 judgement, consider how the pupil uses and applies the mathematics of Ma2, Ma3 and Ma4.

	Step 2 – Refining judgements for each assessment focus

	Decide whether each level is ‘low’, ‘secure’ or ‘high’. Do this by thinking about what the pupil demonstrates.

· How much of the level?

· How consistently?

· How independently?

· In what range of contexts?

	Step 3 – Making an overall level judgement

	Considering the appropriate weightings for each attainment target and the level judgements for each assessment focus, decide what level the pupil is working at – again using a ‘best fit’ approach.

	Step 4 – Refining the overall level judgement

	Read through the full National Curriculum level descriptor to confirm your judgement.

Decide whether each level is ‘low’, ‘secure’ or ‘high’.


Transitional assessment is the process of reviewing pupils’ progress and attainment against school and national targets, based on periodic assessment, and using tests from national sources if considered appropriate. Its purpose is to:

· Assess pupils’ work against national standards
· Formally recognise achievement
· Give supplementary information about pupils’ attainment and progress to be reported to parents/carers and, if appropriate the next teacher/school;
· Help set targets for mathematics for future years;
· Audit pupils’ performance against assessment criteria (at KS3). The weaknesses highlighted should be flagged up in the Scheme of Work for the next year.






